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In modern linguistics many theories exist that try to explain as to how humans are able to develop language ability. There are two different independent ways in which we develop our linguistic skills: acquisition and learning. While one entails receiving information concerning the language, converting it into knowledge through intellectual endeavour and storing it through memorization, the other comprises of developing the skill of interacting with non native speakers to understand them and speak their language.

The concept of language learning, a concept still commonly practiced in the schools worldwide is principally associated with the traditional approach of the study of languages. According to this particular concept the study of language is focused on the language in its written form and the purpose is for the student to comprehend the structure and conventions of the language through the application of intellect and logical deductive reasoning. The form is of greater importance than communication. Teaching and learning are technical and ruled by formal instruction plan with a predetermined syllabus. Importance is given to the accurate forms and structures while at the same time repressing the inaccurate. The teacher is an influential figure and student participation is for the most part flaccid. The student learns to construct sentences because he or she has been taught about the different forms styles and manners, but only learns with difficulty when to utilize it.

Learning a language is a cognizant process. New knowledge or language forms are represented in the learner’s mind, in the form of rules and grammar and the process often involves error rectification or error correction. Language learning involves formal instruction.
Acquisition of language, on the other hand, is a subconscious process of which the individual is not aware. One is unaware of the process as it is happening and when the new knowledge is acquired, the acquirer generally do not generally realize that he or she possesses any new knowledge. This is similar to the process that children undergo when learning their native language. Acquisition requires meaningful interaction in the target language, during which the acquirer is focused on meaning rather than form.

The concept of language acquisition refers to the method of natural assimilation, involving intuition and subconscious learning, which is the product of genuine interactions between people where the learner is a dynamic contributor. It is similar to the way children learn their native tongue, a procedure that produces functional skills in the spoken language without theoretical knowledge. This approach develops self confidence in the learner. Teaching and learning are viewed as activities that happen in an individual psychological plane.

Languages are complex, arbitrary, irregular phenomena, in constant random, full of uncertainties and uncontrollable emotion. Even if some fractional knowledge about the execution of language is accomplished it is not effortlessly transformed into communication skills. Parameters and exclusions will make sense only if we have developed a concrete instinctive control of language in its oral form when we have assimilated it.
In language acquisition, however, the primary goal is interaction between people, in which one functions as a catalyst and through which the other (learner) selects his own route building his skill in a direction that interests him personally or professionally. Instead of a syllabus, language acquisition provides human interaction. The existence of the real representatives of the language and culture that one hopes to incorporate is elemental. Language acquisition is more efficient than language learning for attaining functional skill in a foreign language and the efficient teaching of a language isn’t that tied to a packaged course of organized lessons. Efficient teaching is one that is personalized, based on the individual skills of the facilitator in creating situations of genuine communication, focusing on the students’ interest and taking place in a bicultural atmosphere.

Language acquisition is the process by which the language capability develops in a human being. First language (L1) acquisition concerns the development of language in children, while second language (L2) acquisition focuses on language development in adults as well. Theorists such as Skinner (1991) and Chomsky (1975) are often divided between emphasizing either nature or nurture as the most explanatory factor for acquisition. One hotly debated issue is whether the biological contribution includes capacities specific to language acquisition, often referred to as Universal Grammar. For fifty years linguists Noam Chomsky (1975) and Eric Lenneberg (1964) have argued for the hypothesis that children have innate language specific abilities that facilitate and constrain language learning. “Man's language ability is due to a more general, deep-seated cognitive ability characteristic of the species. ....” (Lenneberg,1964). Other researchers like Catherine Snow (1977), Michael Tomasello (2005) have hypothesized that language learning results only from general cognitive abilities and interaction between learners and their surrounding communities. Chomsky (1975) originally put forward the idea that children have innate tendency for language acquisition. He theorized that children were born with a language acquisition device (LAD) in their brains but later developed the idea to that of Universal Grammar (UG), a set of flexible parameters and inherent principles that are common to all human languages. According to Chomsky this UG allows children to infer the structure of their native language from exposure to it.
Lenneberg (1964) stated that there exists a critical period for language acquisition. Environmental exposures to this critical period or time frames stimulate an innate trait. Lenneberg placed this crucial period of language acquisition in children, the period ending around the age of 12years. According to him if a language is not learnt during that period, no language can be learnt in its normal and fully practical sense. However this hypothesis was challenged on the grounds that lack of language acquisition in later life may be due to the lack of a nurturing environment



 Snow’s (1977) social interactionism theorizes that adults play an important part in children’s language acquisition. Snow’s criticism about input and error correction and Moerk’s (2000) work show that corrections do indeed play a role. However the argument from the poverty of stimulus shows that there are principles of grammar that cannot be learnt on the basis of positive input alone.
Learners’ most direct source of information about the target language is the target language itself. This is the most ideal way in which the learners get information about the target language. When they come in direct contact with the target language, this is referred to as input (Krashen, 1985). Language acquisition requires meaningful interaction in the target language-- natural communication, in which the speakers are concentrated not in the form of the utterances but in the communicative act. The learner does not have to direct any conscious effort towards the language itself. (Krashen, 1982).
Language is a unique phenomenon as it is personal and varies from one user to another. Indeed no two individuals speak exactly the same language (Dawson, 2001). Words exist, but the choice of words and forms of expression differ from person to person at different contexts and at different points of time. Language represents the individuality and personality of the language user. When language becomes a part of the social activity, each and every user has her own individual and personal means of using language to communicate their ideas regarding a particular subject matter. If language is viewed as a reflection of the individuals and is a matter of personal choice, then it also means that there cannot be and should not be a fixed way of using it.

 Human beings use language for communication. The notion of language is free, open, and personal and can be varied when used in different contexts, situations, and different points. Steiner (1998) notes that, ‘language, any language … has in it these finite resources of being”. And again he notes that-“In analogy with the organic, it undergoes incessant change. Languages live and die. They manifest epochs of enrichment, of acquisition, of political-cultural-literary dominance, and epochs of diminution and decay” (Steiner, 1998). Language therefore has no fixed markers and no definite definitions of correct and incorrect, native or non-native or other such categories that would put a ban on language users in terms of expressing themselves. Language is personal and differs from one person to another. So imposing upon the individual how to use language, in terms of its form and structure, can definitely be regarded as personal interference and exploitation.
Language spreads out beyond its established boundaries towards the authenticity of endless mixtures and amalgamations, blending and fusions. It symbolizes never ending devices, means and rules of expression necessary for successful and efficient communication. The cultural and the sociological aspect of language intervenes considerably in language use and have a real influence on students’ capacity to use language in an effective and contextually efficient manner. Language as the means of communication and expression by a community of human beings will embody and express aspects of the culture and worldview of its speakers. Full communicative competence in a language entails an understanding of and ability to interact with the culture and world view of the speakers of this language.
Language forms an intimate element of social identity. A deeply felt relationship is always present between language and individuality, an attachment which command that any language variety applied by speakers during normal communication take its place as a genuine form of expression. There exists a vital relationship between an individual’s approach, thoughts and feelings, and motivation and inspiration as well as the social context of learning, and success in language learning. Advocates of critical approaches to second language teaching are concerned in correlations between language learning and social change. From this point of view, language is not merely a means of expression or communiqué; rather, it is a practice that creates or builds, and is constructed by the ways language learners appreciate themselves, their social environment, their past, and their potentials for the future.
Language strategies, or the official and institutional practices associated with language and language training, exemplify and figure stances toward language. They affect different facets of language education. Verdicts related to the time assigned for language teaching, to the language selected as models for instruction, to the selection of resources etc play an important role in language education. The allocation of endeavor as exemplified by curricular time assigned to literary education in second language is an indication of the societal significance accorded to language. The importance specified to the provision of skilled and competent trainers and suitable resources is an additional sign of public outlook concerning language instruction. Yet with high-quality programs of study and qualified teachers, successful formal second language learning may perhaps not result in complete bilingualism provided the superior societal context turns it  immaterial in countless vital every day milieu.
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